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Abstract 

Experiential learning has become a cornerstone of contemporary education, emphasizing 

active participation, reflection, and the practical application of knowledge. The integration of 

creative arts particularly music, drama, and painting into classroom instruction provides rich 

opportunities for students to engage cognitively, emotionally, socially, and creatively. Arts-

integrated pedagogy transforms traditional classrooms into interactive learning environments 

where students construct knowledge through exploration, collaboration, and creative 

expression. Teachers play a pivotal role in implementing such approaches, as their 

perceptions, competencies, and willingness to adopt innovative instructional strategies 

significantly influence the effectiveness of experiential learning. The present study examines 

teachers' perspectives on integrating music, drama, and painting to promote experiential 

learning in school education. The study employed a descriptive survey research design 

involving a sample of 100 school teachers selected through simple random sampling. Data 

were collected using a structured five-point Likert scale questionnaire designed to assess 

teachers' perceptions regarding the educational benefits, classroom applications, 

implementation challenges, and strategies for effective arts integration. The collected data 

were analyzed using descriptive statistical techniques, including Mean, Standard Deviation, 

and Rank. However, challenges such as inadequate professional training, limited instructional 

time, insufficient teaching-learning resources, curriculum constraints, and assessment-related 

issues continue to affect effective implementation. The study recommends strengthening 

teacher capacity through professional development programmes, incorporating arts 

integration into curriculum planning, providing institutional support, and adopting flexible 

assessment practices. It concludes that integrating music, drama, and painting into teaching-

learning processes is an effective pedagogical strategy for promoting holistic development 

and improving educational quality in accordance with the vision of the National Education 

Policy (NEP) 2020 and the demands of twenty-first-century education. 
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Introduction  

The rapidly evolving educational landscape demands teaching approaches that actively 

engage learners and promote holistic development. Experiential learning has emerged as an 

effective pedagogical approach that emphasizes learning through direct experience, reflection, 

active participation, and practical application of knowledge. Unlike traditional teacher-

centered instruction, experiential learning places students at the center of the learning process, 

enabling them to construct knowledge through meaningful activities and real-life experiences. 

This approach enhances critical thinking, creativity, collaboration, communication, and 

problem-solving skills, which are considered essential competencies for the twenty-first 

century. Among the various strategies that support experiential learning, the integration of 

music, drama, and painting has gained considerable attention. These creative art forms 

provide opportunities for learners to express ideas, emotions, and experiences while 

developing cognitive, social, emotional, and aesthetic competencies. Music enhances 

concentration, memory, rhythm, and emotional expression; drama develops communication, 

empathy, confidence, and teamwork through role-play and storytelling; while painting 

encourages imagination, observation, creativity, and visual thinking. Collectively, these arts 

transform classroom instruction into an engaging and learner-centered process that 

accommodates diverse learning styles. Teachers play a decisive role in implementing arts-

integrated experiential learning. Their attitudes, pedagogical knowledge, and readiness to 

adopt innovative instructional methods directly influence classroom practices and student 

learning outcomes. In line with the National Education Policy (NEP) 2020, which advocates 

multidisciplinary, experiential, and arts-integrated education, understanding teachers' 

perspectives has become increasingly important. Therefore, the present study investigates 

teachers' perceptions regarding the integration of music, drama, and painting in classroom 

teaching and explores its contribution to enhancing experiential learning and holistic student 

development. 

Review of Literature  

The integration of creative arts into education has been widely recognized as an effective 

pedagogical approach for promoting experiential learning, creativity, emotional development, 

and holistic education. Researchers across the world have emphasized that music, drama, and 
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painting contribute significantly to students' cognitive, affective, psychomotor, and social 

development. The following review highlights important studies related to arts-integrated 

experiential learning and teachers' perspectives. 

Kolb, David A. (1984) proposed the Experiential Learning Theory (ELT), which explains that 

learning occurs through a continuous cycle of concrete experience, reflective observation, 

abstract conceptualization, and active experimentation. Kolb argued that meaningful learning 

is achieved when learners actively participate in experiences rather than passively receive 

information. His theory provides the theoretical foundation for integrating creative arts into 

classroom instruction. 

Gardner, Howard (1983) introduced the Theory of Multiple Intelligences, suggesting that 

intelligence extends beyond linguistic and logical abilities to include musical, spatial, bodily-

kinesthetic, interpersonal, and intrapersonal intelligences. The theory supports the inclusion 

of music, drama, and painting in education as these art forms nurture multiple dimensions of 

learners' abilities and provide opportunities for individualized learning experiences. 

UNESCO (2021) emphasized that arts education plays a vital role in promoting creativity, 

cultural awareness, emotional well-being, and inclusive education. The report highlighted that 

integrating arts into school curricula encourages innovation, collaboration, and lifelong 

learning while supporting sustainable development goals related to quality education. 

Visual arts, particularly painting and drawing, have also been found to stimulate creativity, 

imagination, visual literacy, and self-expression. Students engaged in painting activities 

demonstrate greater observational skills, emotional awareness, and conceptual understanding 

compared to those exposed only to conventional teaching methods. Painting encourages 

learners to interpret concepts visually, making abstract ideas easier to understand. 

Overall, the reviewed literature consistently demonstrates that music, drama, and painting 

significantly enhance experiential learning by promoting creativity, critical thinking, 

communication, emotional intelligence, collaboration, and holistic development. While 

previous studies have extensively examined the educational benefits of arts integration, 

comparatively fewer studies have focused specifically on teachers' perspectives regarding its 

implementation in classroom practice. Therefore, the present study seeks to bridge this gap by 

examining teachers' perceptions of integrating music, drama, and painting for experiential 

learning and identifying the opportunities and challenges associated with its effective 

implementation in schools. 
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Objectives of the Study 

The present study was undertaken with the following objectives:To examine teachers' 

perspectives on integrating music, drama, and painting for experiential learning. 

To identify the educational outcomes of arts-integrated experiential learning as perceived by 

teachers. 

To assess the challenges faced by teachers in implementing music, drama, and painting in 

classroom teaching. 

To explore strategies for the effective integration of music, drama, and painting into school 

education. 

To provide recommendations for strengthening arts-integrated experiential learning in 

schools. 

Research Methodology 

The present study employed a descriptive survey research design to investigate teachers' 

perspectives on integrating music, drama, and painting for experiential learning. The 

descriptive survey method was considered appropriate because it facilitates the systematic 

collection and analysis of opinions, perceptions, and experiences of respondents regarding a 

specific educational phenomenon. 

The population of the study comprised school teachers working in primary, upper primary, 

secondary, and higher secondary schools. A sample of 100 teachers was selected using the 

Simple Random Sampling Technique, ensuring equal opportunity for participation. 

Data were collected using a self-developed structured questionnaire based on a five-point 

Likert scale, ranging from Strongly Agree (5) to Strongly Disagree (1). The questionnaire 

included statements related to the effectiveness of arts integration, educational outcomes, 

implementation challenges, and improvement strategies. 

To establish content validity, the instrument was reviewed by experts in education, 

educational psychology, and arts education. Necessary modifications were made based on 

their suggestions. The reliability of the questionnaire was determined using Cronbach's 

Alpha, and the coefficient indicated satisfactory internal consistency. 

The collected data were analyzed using descriptive statistical techniques, including Mean 

(M), Standard Deviation (SD), and Rank. Mean scores were used to determine the level of 

teachers' agreement with each statement, while Standard Deviation measured the consistency 

of responses. Rank analysis was employed to prioritize the statements based on their mean 

values. The findings were interpreted in relation to the objectives of the study and supported 

through relevant educational literature. 
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Data Analysis and Interpretation 

The data collected from the respondents were systematically analyzed and interpreted in 

accordance with the objectives of the study to understand teachers' perspectives on integrating 

music, drama, and painting for experiential learning. Descriptive statistical techniques, 

namely Mean (M), Standard Deviation (SD), and Rank, were employed to analyze the 

responses obtained through the structured five-point Likert scale questionnaire. The mean 

score was used to determine the level of teachers' agreement with each statement, while the 

standard deviation measured the consistency of their responses. Rank analysis was applied to 

identify the relative importance of various dimensions of arts integration. The interpretations 

of the statistical findings provide meaningful insights into the effectiveness, educational 

outcomes, challenges, and strategies related to integrating music, drama, and painting in 

school education. 

Table 1: Teachers' Perspectives on Integrating Music, Drama, and Painting for 

Experiential Learning (N = 100) 

No. Statement Mean SD Rank 

1 Arts-integrated teaching increases students' classroom 

engagement. 

4.72 0.46 I 

2 Music, drama, and painting make learning more meaningful. 4.66 0.51 II 

3 Arts integration improves conceptual understanding. 4.58 0.56 III 

4 Students actively participate during arts-based learning 

activities. 

4.49 0.63 IV 

5 Arts integration promotes learner-centred classrooms. 4.42 0.68 V 

Table indicates that teachers hold highly positive perceptions regarding the integration of 

music, drama, and painting into classroom teaching. The statement "Arts-integrated teaching 

increases students' classroom engagement" obtained the highest mean score (M = 4.72, SD = 

0.46) and secured Rank I, indicating a strong consensus among teachers that arts-based 

activities significantly improve students' interest and participation. The second highest-ranked 

statement, "Music, drama, and painting make learning more meaningful" (M = 4.66, SD = 

0.51), suggests that teachers perceive arts integration as an effective strategy for connecting 

classroom concepts with real-life experiences. Teachers also agreed that arts integration 

improves conceptual understanding (M = 4.58, SD = 0.56) and encourages active classroom 

participation (M = 4.49, SD = 0.63). The relatively low standard deviation values across all 

statements indicate consistency in teachers' responses. Overall, the findings demonstrate that 
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teachers strongly support arts-integrated experiential learning as an effective pedagogical 

approach for enhancing classroom engagement, participation, and meaningful learning. 

Table 2: Teachers' Perceptions Regarding Educational Outcomes of Music, Drama, and 

Painting 

No. Educational Outcome Mean SD Rank 

1 Enhances creativity and imagination 4.81 0.39 I 

2 Improves communication skills 4.69 0.48 II 

3 Develops emotional intelligence 4.63 0.54 III 

4 Strengthens teamwork and collaboration 4.55 0.60 IV 

5 Promotes critical thinking and problem-solving 4.46 0.66 V 

6 Improves students' self-confidence 4.38 0.71 VI 

Table reveal that teachers perceive multiple educational benefits arising from the integration 

of music, drama, and painting into classroom instruction. Among all outcomes, "Enhances 

creativity and imagination" received the highest mean score (M = 4.81, SD = 0.39) and was 

assigned Rank I, indicating that teachers consider creativity as the most significant outcome 

of arts-integrated experiential learning. The statement "Improves communication skills" 

secured Rank II (M = 4.69, SD = 0.48), reflecting teachers' belief that collaborative artistic 

activities improve verbal and non-verbal communication. Emotional intelligence (M = 4.63, 

SD = 0.54) ranked third, suggesting that arts-based learning helps students recognize, express, 

and regulate emotions effectively. Teachers also agreed that music, drama, and painting foster 

teamwork (M = 4.55, SD = 0.60) and develop critical thinking skills (M = 4.46, SD = 0.66). 

Improvement in students' self-confidence also received a high level of agreement (M = 4.38, 

SD = 0.71). The low standard deviation values indicate a high level of consistency among 

respondents. These findings confirm that arts integration contributes substantially to learners' 

cognitive, emotional, and social development, thereby supporting holistic education. 

Table 3: Teachers' Perceptions of Challenges in Integrating Music, Drama, and Painting 

for Experiential Learning (N = 100) 

No. Challenge Mean SD Rank 

1 Lack of professional training in arts-integrated pedagogy 4.59 0.55 I 

2 Insufficient teaching-learning resources 4.46 0.61 II 

3 Limited classroom time due to curriculum demands 4.38 0.67 III 

4 Difficulty in assessing arts-based learning outcomes 4.24 0.72 IV 

5 Limited administrative and institutional support 4.16 0.76 V 
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Table presents teachers' perceptions regarding the challenges associated with integrating 

music, drama, and painting into classroom instruction. The highest-ranked challenge was lack 

of professional training in arts-integrated pedagogy (M = 4.59, SD = 0.55), indicating that 

teachers believe specialized training is essential for effective classroom implementation. The 

second major challenge was insufficient teaching-learning resources (M = 4.46, SD = 0.61), 

reflecting the need for adequate instructional materials, musical instruments, art supplies, and 

classroom infrastructure. 

Teachers also agreed that limited classroom time caused by a content-heavy curriculum (M = 

4.38, SD = 0.67) restricts opportunities for conducting experiential learning activities. 

Difficulty in assessing arts-based learning outcomes (M = 4.24, SD = 0.72) emerged as 

another important concern, suggesting that conventional examination systems are not always 

suitable for evaluating creativity, collaboration, and artistic expression. Limited 

administrative and institutional support (M = 4.16, SD = 0.76) received the fifth rank, 

indicating that teachers require greater encouragement from school leadership for 

implementing innovative teaching practices. 

The relatively low standard deviation values indicate consistency in teachers' responses. 

Overall, the findings suggest that although teachers strongly support arts-integrated 

experiential learning, successful implementation depends upon teacher preparation, adequate 

resources, flexible curricula, and supportive educational policies. 

Table 4: Teachers' Suggested Strategies for Effective Integration of Music, Drama, and 

Painting (N = 100) 

No. Strategy Mean SD Rank 

1 Organize regular professional development programmes for 

teachers 

4.83 0.37 I 

2 Integrate arts across all school subjects 4.71 0.46 II 

3 Provide adequate teaching-learning materials and infrastructure 4.63 0.52 III 

4 Adopt flexible and activity-based assessment methods 4.51 0.59 IV 

5 Strengthen administrative and policy support for arts education 4.42 0.64 V 

Table reveals teachers' suggestions for strengthening arts-integrated experiential learning in 

schools. The highest mean score was obtained for organizing regular professional 

development programmes (M = 4.83, SD = 0.37), demonstrating a strong consensus that 

continuous teacher training is the most important requirement for successful implementation. 

The strategy integrating arts across all school subjects secured the second rank (M = 4.71, SD 
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= 0.46), indicating teachers' preference for interdisciplinary teaching rather than treating 

music, drama, and painting as separate disciplines. 

Teachers also emphasized the importance of providing adequate teaching-learning materials 

and infrastructure (M = 4.63, SD = 0.52), including art materials, performance spaces, digital 

resources, and musical instruments. Flexible and activity-based assessment methods (M = 

4.51, SD = 0.59) were considered essential for evaluating creativity, participation, 

collaboration, and experiential learning outcomes more effectively. Finally, teachers 

recommended greater administrative and policy support (M = 4.42, SD = 0.64) to facilitate 

curriculum implementation and encourage innovative classroom practices. 

The findings indicate that teachers believe effective arts integration requires coordinated 

efforts involving curriculum reform, institutional support, teacher capacity building, and 

adequate educational resources. 

Discussion 

The findings from Tables 1 and 2 clearly indicate that teachers recognize the educational 

significance of integrating music, drama, and painting into classroom teaching. High mean 

scores across all variables demonstrate a strong positive attitude toward arts-integrated 

experiential learning. Teachers believe that creative arts not only increase student engagement 

but also promote creativity, communication, emotional intelligence, collaboration, and 

learner-centred education. 

These findings are consistent with the principles of experiential learning proposed by Kolb 

(1984), which emphasize learning through active experience and reflection. Similarly, the 

results support Gardner's Multiple Intelligences Theory (1983), highlighting that music, 

drama, and painting nurture multiple forms of intelligence beyond traditional academic 

achievement. The findings also align with the recommendations of NEP 2020, which 

advocates integrating arts into mainstream education to promote holistic development, 

creativity, and experiential learning. 

The overwhelmingly positive responses suggest that teachers view arts integration as a 

valuable pedagogical strategy capable of transforming conventional classrooms into 

interactive learning environments. However, effective implementation requires adequate 

institutional support, teacher training, and curriculum flexibility, which are examined further 

in the subsequent analysis. 

Findings 

Teachers demonstrated highly positive perceptions toward integrating music, drama, and 

painting into classroom teaching. 



EduInspire-An International E-Journal 
An International Peer Reviewed and Referred Journal   (www.ctegujarat.org) 

 Council for Teacher Education Foundation (CTEF, Gujarat Chapter) Email:- ctefeduinspire@gmail.com  
 

Volume 13   Special Issue 2.1 105 July-2026 

 

 

EduInspire- E-Journal -ISSN- 2349-7076 
 

Arts-integrated experiential learning significantly enhances students' classroom engagement 

and active participation. 

Teachers perceived creativity and imagination as the most significant educational outcomes 

of arts integration. 

Music, drama, and painting effectively improve communication skills, emotional intelligence, 

teamwork, and critical thinking. 

Lack of professional training was identified as the most significant barrier to effective 

implementation. 

Insufficient teaching-learning resources and curriculum constraints also affect classroom 

implementation. 

Teachers strongly recommended continuous professional development programmes to 

improve competency in arts-integrated pedagogy. 

Interdisciplinary curriculum integration was considered more effective than teaching arts as 

isolated subjects. 

Teachers emphasized the need for activity-based assessment methods for evaluating 

experiential learning outcomes. 

Overall, teachers strongly supported arts integration as an effective strategy for promoting 

holistic student development. 

Educational Implications 

Arts-integrated pedagogy should become an integral component of school education to 

promote experiential and learner-centred teaching. 

Teacher education institutions should include compulsory training in music, drama, painting, 

and creative pedagogies. 

School administrators should provide adequate infrastructure, instructional materials, and 

institutional support for arts-based learning. 

Curriculum developers should integrate creative arts across different school subjects to 

enhance interdisciplinary learning. 

Assessment systems should incorporate project-based, portfolio-based, and performance-

based evaluation methods alongside traditional examinations. 

Educational policymakers should allocate adequate financial resources for implementing arts-

integrated learning programmes. 

Schools should encourage collaboration among teachers, artists, and local cultural 

organizations to enrich students' learning experiences. 
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Arts integration should be recognized as an effective strategy for promoting inclusive 

education by accommodating diverse learning needs. 

Continuous professional development should focus on innovative classroom practices aligned 

with experiential learning principles. 

The implementation of arts-integrated education should support the vision of National 

Education Policy (NEP) 2020, emphasizing holistic, multidisciplinary, and competency-based 

learning. 

Recommendations 

Organize regular in-service training programmes on arts-integrated pedagogy. 

Integrate music, drama, and painting into all curricular subjects through interdisciplinary 

lesson planning. 

Provide adequate funding for arts education resources and classroom infrastructure. 

Develop flexible timetables that allow sufficient time for experiential learning activities. 

Introduce competency-based and performance-based assessment practices. 

Encourage collaborative learning through theatre, music ensembles, and creative art projects. 

Strengthen partnerships between schools, cultural organizations, and local artists. 

Promote research on arts-integrated teaching across different educational levels. 

Encourage digital technologies to support creative and arts-based learning experiences. 

Ensure effective implementation of NEP 2020 recommendations related to experiential and 

arts-integrated education. 

Conclusion 

The integration of music, drama, and painting into classroom instruction represents a 

transformative approach to experiential learning. The findings of the present study 

demonstrate that teachers strongly recognize the educational value of arts-integrated 

pedagogy in enhancing student engagement, creativity, communication, emotional 

intelligence, collaboration, and holistic development. These creative art forms enrich the 

teaching-learning process by making learning meaningful, participatory, and learner-centred. 

Although teachers reported several implementation challenges, including inadequate 

professional training, limited instructional resources, curriculum constraints, and assessment-

related issues, they also identified practical strategies for overcoming these barriers. Regular 

professional development, curriculum flexibility, institutional support, and activity-based 

assessment were viewed as essential for successful implementation. 

The study supports the vision of the National Education Policy (NEP) 2020, which 

emphasizes experiential, multidisciplinary, and arts-integrated education. Integrating music, 
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drama, and painting across the curriculum has the potential to transform schools into vibrant 

learning communities that nurture creativity, innovation, cultural appreciation, and lifelong 

learning. Therefore, sustained efforts from policymakers, teacher educators, school leaders, 

and teachers are necessary to institutionalize arts-integrated experiential learning and improve 

the overall quality of education. 
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