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Abstract 

Inclusive education has gained significant importance in India following the enactment of the 

Rights of Persons with Disabilities Act, 2016, and the introduction of the National Education 

Policy, 2020. These policy frameworks emphasize equity, accessibility, and quality education 

for all learners, including children with disabilities and other marginalized groups. Trainee 

teachers play a crucial role in implementing inclusive education at the classroom level; 

however, they often encounter multiple challenges related to inadequate training, limited 

exposure to inclusive classrooms, and insufficient institutional support. At the same time, 

inclusive education provides meaningful opportunities for professional growth, reflective 

practice, collaboration, and the development of socially responsive teaching competencies. 

This paper examines the challenges and opportunities associated with inclusive education for 

trainee teachers in India and discusses implications for teacher education programs in the 

context of national policies. 

Keywords: Inclusive education, trainee teachers, NEP 2020, RPwD Act 2016, teacher 

education, India 

 

Introduction 

Inclusive education has emerged as a fundamental principle of contemporary educational 

reform, emphasizing the right of all learners to participate meaningfully in mainstream 

education regardless of disability, socioeconomic background, language, or cultural identity. 

In the Indian context, inclusive education has received renewed attention through legislative 

and policy initiatives such as the Rights of Persons with Disabilities Act, 2016, and the 

National Education Policy, 2020. These frameworks highlight the need for an education 

system that accommodates learner diversity and promotes equity and social justice. Trainee 

teachers occupy a pivotal position in this transformation, as they are expected to translate 
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inclusive ideals and policy directives into effective classroom practices. However, existing 

literature suggests that many trainee teachers experience difficulties in implementing 

inclusive education, pointing to a gap between policy intent and classroom realities.  

Concept of Inclusive Education in the Indian Policy Context 

Inclusive education refers to an approach that seeks to educate all learners within mainstream 

classrooms by adapting curriculum, pedagogy, assessment, and school environments to meet 

diverse learning needs. The Rights of Persons with Disabilities Act, 2016, adopts a rights-

based framework by mandating free and compulsory education for children with benchmark 

disabilities, reasonable accommodations, and barrier-free access in educational institutions.  

Inclusive Education in Indian Policy Context 

The RPwD Act, 2016 identifies 21 categories of disabilities and mandates: 

Free education for children with benchmark disabilities up to 18 years 

Reasonable accommodations in educational institutions 

Barrier-free access and support services 

The NEP 2020 extends the scope of inclusion beyond disability to include: 

Socioeconomically Disadvantaged Groups (SEDGs) 

Gender, caste, tribal, and linguistic minorities 

Children with special learning needs 

The National Education Policy, 2020, expands the scope of inclusion beyond disability to 

include socioeconomically disadvantaged groups, gender minorities, tribal communities, and 

first-generation learners. Together, these policies underscore the importance of inclusive 

teaching practices and place significant responsibility on teachers to create supportive and 

responsive learning environments. 

Role of Trainee Teachers in Inclusive Education 

Trainee teachers play a central role in realizing the goals of inclusive education, as they are 

the future implementers of inclusive policies in classrooms. They are expected to design 

flexible lesson plans, adopt differentiated instructional strategies, create inclusive classroom 

climates, and use assessment methods that recognize individual differences among learners. 

NEP 2020 emphasizes the professional preparation of teachers through improved teacher 

education programs that foster inclusivity, adaptability, and learner-centered pedagogy. 

However, the effectiveness of trainee teachers in fulfilling these roles largely depends on the 

quality and depth of their pre-service training and practical experiences. 
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Challenges Faced by Trainee Teachers 

One of the major challenges faced by trainee teachers is inadequate preparation in inclusive 

education during their teacher training programs. In many institutions, inclusive education is 

treated as a separate theoretical component rather than being integrated across the curriculum. 

As a result, trainee teachers often lack practical knowledge of inclusive pedagogical 

strategies, disability-specific teaching methods, and Universal Design for Learning. This 

limited preparation negatively affects their confidence and competence in handling diverse 

classrooms. 

Another significant challenge is the limited exposure of trainee teachers to inclusive 

classroom settings during teaching practice. Many trainees complete their internships in 

conventional classrooms with minimal diversity, which restricts opportunities to observe and 

practice inclusive teaching strategies. The lack of real-world exposure makes it difficult for 

trainee teachers to bridge the gap between theoretical understanding and classroom 

application. 

Attitudinal barriers further complicate the implementation of inclusive education. Trainee 

teachers may hold misconceptions about disability, fear increased workload, or lack 

awareness of inclusive practices. Such attitudes, often shaped by societal beliefs and 

insufficient training, can hinder the development of inclusive classrooms and conflict with the 

rights-based approach promoted by the RPwD Act, 2016. 

Trainee teachers also face challenges related to classroom management and instruction in 

inclusive settings. Managing learners with diverse academic abilities and behavioral needs 

requires advanced pedagogical skills and effective time management. Additionally, traditional 

assessment systems that emphasize uniformity pose difficulties for inclusive evaluation. 

Trainee teachers often struggle to design alternative assessment methods that fairly assess 

learners with diverse needs. 

Table no. 1- Describing the Challenges Faced by Trainee Teachers in inclusive education. 

CHALLENGES FACED BY TRAINEE TEACHERS 

 

1. Inadequate Preparation in Teacher 

Education Programs 

 Disability-specific pedagogies 

 Universal Design for Learning (UDL) 

 Individualized Educational Planning (IEP) 

2. Limited Field Exposure to Inclusive  Hands-on experience with inclusive 
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Classrooms practices 

 Opportunities to observe inclusive role 

models 

 Confidence in managing diverse classrooms 

3. Attitudinal and Psychological 

Barriers 

 Fear of failure 

 Misconceptions about disability 

 Perceived workload increase 

4. Classroom Management and 

Instructional Challenges 

 Differentiated instruction 

 Behavioral management strategies 

 Time constraints in inclusive lesson 

planning 

5. Assessment and Evaluation 

Constraints 

 Alternative and continuous assessments 

 Individualized evaluation strategies 

 Inclusive grading practices 

Opportunities for Trainee Teachers in Inclusive Education 

Despite the challenges, inclusive education offers significant opportunities for trainee 

teachers. Engagement with inclusive classrooms enhances professional competencies such as 

instructional flexibility, creativity, and problem-solving. Trainee teachers learn to adapt 

teaching strategies to suit varied learning styles, which contributes to their overall 

professional development. 

Inclusive education also encourages the development of reflective practice. Trainee teachers 

are prompted to critically examine their teaching methods, classroom interactions, and learner 

outcomes, leading to continuous professional growth. Furthermore, inclusive education 

promotes collaboration among trainee teachers, special educators, counselors, parents, and 

community members. This collaborative approach aligns with the multidisciplinary 

perspective advocated by NEP 2020. 

The integration of technology in inclusive education provides additional opportunities for 

trainee teachers to enhance accessibility and engagement. NEP 2020 emphasizes the use of 

digital and assistive technologies to support diverse learners, enabling trainee teachers to 

develop technological competence alongside inclusive teaching skills. Inclusive education 

also fosters values of equity and social justice, encouraging trainee teachers to become 

advocates for marginalized learners and contributors to inclusive school cultures. 
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Implications for Teacher Education in India 

The challenges and opportunities associated with inclusive education highlight the need for 

reform in teacher education programs in India. To align with the goals of NEP 2020 and the 

RPwD Act, 2016, teacher education institutions must integrate inclusive education across all 

components of the curriculum, provide meaningful field experiences in inclusive settings, and 

offer sustained mentorship from trained inclusive educators. Emphasis should also be placed 

on attitudinal change, reflective practice, and inclusive assessment strategies to prepare 

trainee teachers for diverse classrooms. 

Conclusion 

Inclusive education in India is firmly grounded in legislative and policy commitments that 

emphasize equity, accessibility, and quality education for all learners. While trainee teachers 

face multiple challenges related to preparation, exposure, attitudes, and assessment practices, 

inclusive education also presents valuable opportunities for professional growth, 

collaboration, and social engagement. Strengthening teacher education programs in alignment 

with NEP 2020 and the RPwD Act, 2016 is essential for empowering trainee teachers to 

address the diverse needs of Indian classrooms effectively. Preparing trainee teachers for 

inclusive education is therefore a critical step toward achieving meaningful and sustainable 

educational inclusion in India. 
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