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Abstract

India's National Education Policy (NEP) 2020 expresses concern over the escalating influence
of private tuition, termed "shadow education." This qualitative study investigates the factors
compelling students from impoverished families, preparing for Class X board examinations,
to seek private tuition. Findings reveal that social acceptance, parental aspirations, and

anxieties surrounding high-stakes board examinations are significant drivers. Notably,

students and parents often prefer less educated, untrained tutors over qualified school
teachers, prioritizing perceived effectiveness in scoring high marks. The study underscores
the negative implications of this practice, including social inequality, financial strain on
families, and the undermining of self-study skills.

Keywords: Shadow Education, Private Tuition, Board Examination

Introduction

In the literature, private coaching or tuition offered in lieu of fees is termed as shadow
education (Zhang & Bray, 2020). In India we generally use terms like tuition and private
coaching for education that is provided outside school in exchange of fees. Dang and Rogers
(2008) described private tutoring as a fee-based activity that provides supplementary
instruction to the children in academic subjects they study in the mainstream education
system. Lambert and Spinath (2014) describe shadow education as an activity that helps
students mainly to do their homework, prepare for exams or repeat the curricular content

taught in schools. Brehm and Silova (2014) however, consider private tuitions to be a mere
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continuation of school classes. Thus, on the basis of above definitions, shadow education can
be described as instructional practices carried out outside schools by private entrepreneurs, in
exchange for fee, for supplementing school education imparted for various subjects.

Even though the practice of taking tuition is old and present in many countries (Bray, 2009);
it has become more prevalent in recent years (Bhorkar, 2023). A report published by National
Sample Survey Office shows that practice of receiving private tuition prevails among all
school types (Government, government-aided and private schools) and levels of schooling,
that is, foundational, middle and secondary (NSSO, 2016). However, Sujatha (2014) says it is
more prevalent at secondary level, especially among those preparing for high stake
examinations like board examination (Ghosh & Bray, 2020) and entrance examination. Azam
(2016) indicates its presence more in urban areas and among male students.

According to Sujatha (2014) the nature of shadow education changes according to its
demand, groups and locations. Broadly it can be classified into three types-home tuition
provided by tuition agencies or by individuals; group tutoring offered by school teachers,
retired, unemployed and other types of teachers; and coaching centers or tutorials run by
individuals or a group of people. According to Gyori & Bray (2021) if at one end of the
continuum of providers lies retired professionals, university students, housewives and
unemployed youth then at the other end stands tall the large national and sometimes
multinational companies that are even quoted on stock exchanges. Diversity lies not only in
the providers of private tuitions but also its consumers, which extends from elementary
school students for completing homework, secondary school students for board and school
examination preparation to class 11% and 12% students preparing for entrance examinations.
The shadow of such an educational system is long and extends to all disciplines and at all
levels of school education. The National Education Policy (NEP) (2020) of India however,
decries private coaching and holds it as a practice, which is detrimental to education and the
society in general. Private tuition exacerbates inequality in educational opportunities as it
comes in exchange for high fees. Hence, available only to few who could afford it. Parents
considering education as the means of upgrading social and economic status spend on private
tuition, even when they struggle to afford it. Even the teaching practices adopted by tutorials
do not align with practices recommended by NEP (2020). According to NEP (2020) tutorials
promote rote learning. Therefore, NEP (2020) recommends to eliminate the need to take
tuitions. However, in order to implement the NEP’s recommendations, it is necessary to
unearth the factors that nurture private tuitions. Addressing these factors through concrete

measures can be a sure way to restrict and gradually eliminate private coaching.
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Review of Related Literature

Private tutoring, private supplementary tutoring, coaching and tuition are some of the other
terms used in the literature to refer to shadow education (Ghosh & Bray, 2020). Since shadow
education is offered in lieu of fees, the coaching offered free of cost to students from weaker
sections of the society by government and private institutions/individual (s) do not fall in the
purview of shadow education. The literature on shadow education underlines its global
prevalence and is a matter of grave concern for educationists and policies like India’s NEP,
especially for school education. There are studies that underlie the repercussions of shadow
education on mainstream education and overall well-being of students (Punjabi, 2019).
Research also reflects social inequality (Bray & Lykins, 2012) and financial burden on
parents as the consequences of shadow education (Azam, 2016). Apart from these and many
more such effects mentioned in the literature on shadow education, the literature underlines
two key long-term impacts. First it promotes dependence, which Chingtham (2015) describes
as spoon feeding.The other is the social acceptance of this practice (Exley, 2022). This social
acceptance gives strength to the already deep-rooted tutoring culture and makes it even more

difficult to reduce dependency on tuition. Moreover, private tuitions add to inequality in the

society, as it is offered in the exchange of fees. Only those who can pay fees, get the

advantage to supplement their school education (Bray, 2009).

Literature reviewed reflects that the practice of taking tuition is deep rooted, prevalent at
levels of school and all sections of society, even when it comes at the cost of additional fees.
This leads to a major question that how students from economically backward cope with this
pressure of receiving tuition. How do their parents perceive private tuition? Who teaches
them and what are their academic profiles? The present study tries to fill this gap in the
literature and studies factors that propel students from economically weaker sections towards

private tuition and its implications for them and their families.
Objectives of the Study:

1. To examine the various factors contributing to student enrollment in supplementary
private tutoring centers.

2. To analyze the profiles of private tutors serving students belonging to economically
weaker classes.

3. To assess the parental perspective regarding private tuition.

Method:
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Cohen et al (2007) defines research methods as the techniques and procedures adopted for
data collection and analysis that align with the research design and answer the research
questions. The present study adopts a qualitative research approach as it lends itself to the aim
of gaining in-depth understanding of the complexities promoting shadow education and
extracting the factors that promote it. Cresswell (1998) defines qualitative research as an
inquiry process of exploring a social or human problem. The researcher builds a complex,
holistic picture, analyses words, reports detailed views of informants, and conducts the study
in a natural setting. The present study involves several visits to the tutorials, detailed
interviews of the participants in their natural setting and collects and analyses views of

different stakeholders of the shadow education from their perspectives.
Tool of the Study:

Three separate semi-structured interview schedules were developed by researchers to collect
data from the parents, students and tutors. The interview schedule included open ended as
well as closed ended items. The latter set of items were meant for collecting demographic
information.

Sampling:

Getting consent from tutorials for the study was difficult. The reason for this is that tutorials,

not being a part of mainstream education, prefer to remain in the shadows and their
operations are not open to investigation and research (Bray, 2009). This was experienced
while persuading tuition centres to agree to data collection. Therefore, a snowball sampling
technique was used to select tutorials. Initially 2 tutors teaching students from economically
weaker classes were contacted to study the tutor's profile. After establishing rapport and
gaining their trust, these two tutors later shared the contact information of ten additional
tutors. Even though all 12 tutors gave consent to collect data related to the tutor's profile, they
denied data collection from their students. Out of these 12 tutors only 6 tutorials agreed to
collect data from their students and shared parents contact numbers. The sample of students
was purposive. Students attending the tutorial served the purpose of the study. This made the
sample of students purposive. The participants belong to a sub-urban area of Sahibabad,
district Ghaziabad. In keeping with research ethics, the name of the tutors, parents and
students are not disclosed. The participants included 90 students studying in government

schools in class X. Parents of 33 students also contributed to the data collection
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The final participant group, all residing in a sub-urban area of Sahibabad, district Ghaziabad,

was composed of:

e Students: 90 students (purposively sampled) studying in government schools in class
10™.

o Parents: 33 parents (either the mother or father) of the sampled students.

e Tutors: 12 tutors.

In adherence to research ethics, the names of all participants and tutorials were withheld.
Data Collection

Separate three focus group interviews were conducted to collect data from student
participants at three different tutorials. Data from parents was collected at tutorials, their
homes and over phone according to parent’s convenience. The data collection was carried out
with the informed consent of those operating the tutorial, parents and the students. This

ensured research ethics and encouraged students and parents to share information.
Data Analysis

The qualitative data was analysed using thematic analysis, following the systematic steps
outlined by Braun and Clarke (2006). This involved transcribing and organizing the interview

data by objective and participant, engaging in multiple reading and re-reading cycles for

familiarity, and subsequently reducing the data to content relevant to the research questions.
Codes were generated from the reduced data, and related codes were collated into
overarching themes. A final codebook was created, and the themes were interpreted in light

of the existing literature.
Findings

This section presents findings from interviews of students, their parents and the tutors. The
findings include reasons for receiving tuitions by students, parents’ perspective on private
tuitions and tutors’ profile and their views on providing tuitions to the students from weaker
economic background. The findings related to reasons for receiving tuitions include the
macro-level factors promoting private tuitions like teacher shortages, overcrowded
classrooms, pedagogical practices both at the school and the tutorial, social normalisation and
socio-economic stressors. The micro-level factors include exam anxiety, habituation, students
and parents’ aspirations and lack of support at home. The detailed description of the findings
is presented below. Themes and the codes emerged from the findings are presented in the

table (Table:1) Findings are presented in accordance with the objective which are further
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organised under the headings of the themes emerged from the findings. Table 1 lists the
codes extracted from data, and the themes compiled from codes. It is followed by discussion

on the themes.

Table 1: Codes and corresponding Themes

Item Codes Theme

1. To score good marks; big examinations; Aspiration and Academic Anxiety
reputation; high-stakes board
examinations

2. Trend compels adherence; past experience Habituation and Social Normalisation
satisfying

3. Limited time in school; large class sizes; Perceived School Insufficiency

lack of personalised attention; no scope of
practice; lack of feedback, school quality,

teacher workload, curriculum rigidity

4. Individualised  instruction;  elaborate Pedagogies for success in
practice; accelerated teaching; iterative examination at the tutorial

teaching and testing

5. Inability to support child’s academic need
Parental  Perspective  Regarding
at home; Perceive tutorial essential; high
Private Tuition
stakes in board exams; perceive education

as means of social and economic

upliftment; struggle in paying tuition fees.

6. Source of additional income; aiding Tutors’ perspective of providing

preparation of competitive exams tuition

The findings presented below are organized by the study objectives.

Objective 1: To examine the various factors contributing to student enrollment in

supplementary private tutoring centers.

The analysis revealed that student enrollment in supplementary private tutoring centres is
driven by a combination of high-stakes academic pressure, strong social influence, and

perceived inadequacies in the formal schooling system.

Aspiration and Academic Anxiety
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The most immediate factor cited unanimously by students was the aspiration "to score good
marks." This goal is fueled by profound anxiety surrounding board examinations, which
students described as "big examinations' that determine their "reputation' and subsequent

academic stream placement.

Habituation and Social Normalisation

Beyond direct academic pressure, students highlighted the pervasive influence of habit and
social trend. Many reported taking tuition since early schooling, suggesting a habituation
effect that facilitates the proliferation of tuition. The practice is seen as a necessary social
norm, as captured by one student: “It’s a trend, my friends, cousins, and children in the
neighbourhood, everyone is taking tuition, if I do not take, I will be left behind” (Participant
17).

Perceived School Insufficiency and Lack of Home Support

A critical push factor was the perceived inadequacy of the formal school setting,
particularly for exam preparation. Students acknowledged their school teachers’ dedication
but reported that:

e Limited time in school restricted the scope for the extensive practice deemed "essential”

for high scores.

e Large class sizes (up to 60) resulted in a lack of personalised attention and limited
opportunity for immediate doubt resolution.

e Lack of feedback on regular homework diminished their understanding and exam
performance.

e School Quality: Lack of infrastructure like resource books in the library, well equipped
laboratories, proper light and fans also cited as the reasons that students do not want to
study in school. As one of the students said

“Tutor provides additional reference books; my school teacher focuses only on NCERT
books. Resource books are not even available in the library. For the board examination
preparation, we need to practice from additional books which tutor provides”

(Participant 11)

e Teacher Workload: Due to administrative workloads and other non-academic
engagements, school teachers skip classes. Due to shortage of time teachers rush through
the syllabus and therefore, could not engage students in problem solving, activities and

revisions. One of the students shared in this regard,
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“My science teacher is always busy in the event preparations. She would say I am busy
with Independence Day celebration, then Janmashtami celebration, then annual day
celebration or some guest is coming to school. Likewise, she always remains busy, and
then she will cover one chapter in 2-3 days. I do not understand anything in this fast pace
of teaching.” (Participant 7)

e Limited availability of qualified teachers in many schools reduces the quality of
classroom instruction. This shortage often compels students to seek supplementary
support through private tuitions.

e Overcrowded Classrooms: High student—teacher ratios hinder personalized attention and
effective pedagogy. Private tuitions are perceived as a means to bridge this gap by
offering individualized guidance.

These concerns are compounded by a severe lack of educational support at home. Given

that parents are often less educated or working to support the family, students reported having

no one to help them with studies. This combination of factors, especially the smaller class
sizes and more individualised instruction offered by private tutors, drives students toward
private tuition. This necessity often overrides financial constraints, as students feel they "will

fail" and lose a crucial academic year without this additional support.

Objective 2: To analyze the profiles of private tutors serving students belonging to

economically weaker classes.

The tutor profile revealed a stark contrast between those professionally trained and those who
form the bulk of the teaching force for EWC students.

Only three out of the 12 tutor participants possessed both a Bachelor of Science (B.Sc.)
degree and professional teacher’s training (B.Ed.). These three also held positions in private
schools, using tutoring to supplement their income.

Conversely, the remaining nine tutors were college students, with five pursuing post-
graduation and three pursuing B.Sc. None of these nine had any professional teacher's
training. Their primary motivation for tutoring was to finance their own studies and gain
supplementary income.

Ironically, EWC students, desperate for better performance, rely on these less-educated and
untrained college students. These tutors manage to attract students by offering personal
attention, regular drill, and practice—techniques that help students secure good marks but
often promote rote learning over conceptual understanding. They essentially leverage the

students' anxiety and the prevalent tutoring trend to support their own academic goals.
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Objective 3: To assess the parental perspective regarding private tuition.

The parents interviewed, characterized by low income (33-4 lakhs annually) and low
educational attainment (most having studied below High School or being illiterate), viewed

private tuition as "essential."
Perception of Necessity and Responsibility

Despite their low educational backgrounds, parents understand the high stakes of Class X and
believe that schools alone are "not sufficient" for securing a good percentage. They frame
tuition as a necessary substitute for the guidance they cannot provide at home. Sending their
children to tuition fulfills a perceived parental responsibility and gives them hope for their
children's social and economic upliftment. They prioritise tuition even when it causes

significant financial strain.
Financial Burden and Quality Compromise

Parents unanimously pointed out that tuition fees represent an additional financial burden that

contradicts the government’s claim of providing free education. As omne parent noted,

“Instead of paying for school, we are paying tutors, who says education is free for the poor?”

(Participant 15).

Crucially, this financial constraint forces them to compromise on quality. They cannot

afford the "good tutors" who charge high fees and teach students from elite schools. Instead,

they must settle for the cheaper college students. This leads to a fundamental question raised
by the parents: "How will our children perform at par with children from rich families when
they will not get equal opportunity as them, rich send their kids to good schools and
supplement it with better tutors, our children compromise both in schools and tutors"

(Participant 12).

Even though parents feel that they compromise on the college going students who charge

lesser than established tutors and coaching centers; they feel satisfied and comfortable in

sending their child to college students as tutors. The reasons shared are presented below:

1. Economically accessible as charges Indian Rupees 1000 to 1500 per month for single
child per subject in classes 9 and 10"™. For classes 6 to 8 Indian Rupees 500 to 800 for
one subject per month for single child.

2. Both students and parents could communicate more freely to college going students and
discuss their concerns as communicate with college going tutors is mostly informal which

is preferred by parents with lower educational qualifications
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3. Parents believe tutors being themselves as students will serve as role models for their
children and help instill academic discipline in their children.

4. As college going tutors belong to the same neighborhoods parents feel more comfortable
in sending their children, in particular, for female students, parents often prefer “known”
local tutors.

5. College going tutors understand local constraints—Ilack of space to study, household

responsibilities, digital limitations—and customise support accordingly.
Discussion

The findings from the participants are interpreted in the light of the literature reviewed and
the sociological theories explaining the sociocultural reasons for EWS families’ preference
for college-age tutors and the factors for receiving tuitions.

The findings suggest that the factors shaping the demand for private tuitions among students
from weaker socio-economic background range from macro-level structural aspects such as
high-stake examinations, students perceived inefficiencies of the school and the socio-
economic stressors to micro-level aspects such as individual motivations for academic
achievement, habit of taking tuitions, lack of academic support at home.

Pressure to score good marks in the high-stake examination emerged as one of most

prominent factors for receiving private tuition. This finding aligns with Ghosh and Bray
(2020), who underscore the role of high-stakes board examinations in driving students to
private tutorials. Performance-driven educational structures amplify the demand for
additional academic support, particularly where institutional resources are inadequate.
Students’ aspiration to score good marks and exam anxiety is often clubbed with their fear of
others out beating them in the exams. This fear of disadvantage confirms Exley's (2022)
observation regarding social acceptance as a prominent factor in the coaching culture.

Acceptance of tuition as a trend and its habituation when students start depending on tuition
from as early as primary classes also facilitates the proliferation of tuition (Bray, 2009). The
practice in both these conditions is perceived as a necessary social norm (Zhang, 2023) which
further strengthens shadow education’s roots in the society. This acceptance is further
justified by the inefficiencies of the formal education system as perceived by the students.
Factors related to school pedagogy, lack of infrastructure at the school and examination
centered pedagogy practiced by the tutors are supported by authors like Ghosh and Bray
(2020); Bhorkar (2023) and Gupta (2019). According to Ghosh and Bray (2020) lack of

infrastructure, feedback and curricular load are more commonly reported by students from
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government schools than students studying in the private schools. These factors impact
students’ motivation and interest towards studies and result in lower scores. Students and
parents seeking solution to improve scores turns to private tuitions. Similarly, lack of
individual attention and teachers’ engagement also leads to inefficiency in the school
education and pushing students to tuitions (Gupta, 2019). The findings related to examination
centric pedagogy which involves drill and practice, extensive focus on problem solving and
rote memorization are supported by Bhorkar (2023). This combination of factors, especially
the smaller class sizes and more individualized instruction offered by private tutors, drives
students toward private tuition (Brehm & Silova, 2014). According to Ghosh and Bray (2020)
inefficiencies in the school system leads to privatization of education. Pointing out at the
positive dimension of the privatization of the education, Rizvi (2016) says that privatization
enhances accessibility to education. However, privatization without meaningful regulation
leads to corruption and lack of accountability (Mooij & Jalal, 2009) and exacerbates social
inequality in educational opportunities (Bray, 2009). The findings from the study also reflect
inequality in the educational opportunity as parents report they could not afford fees of the
established tutors and professional coaching centres and depends on inexperienced college-
age students for academic support. Economic disparities and resource constraints in public

schooling environments works as socio-economic stressors that contribute to uneven learning

outcomes as families with the means to invest in private tuitions often do so to compensate
for perceived deficiencies in the formal system. This strengthens the argument that private
tutoring is not merely a matter of personal choice but also a response to structural challenges
within the education system. The findings related to EWS families’ preference for college-age
tutors found its support in the sociological theories. Like, Bourdieu’s concept of cultural
capital explains parents’ preference of college age tutors as parents perceive college-age
tutors are socially and academically closer to their children in a way that these tutors have
recently passed school and they are believed to understand the current curriculum, exam
patterns, and the everyday academic challenges students face. College-going tutors possess
academic habits like, disciplined study routines, exam strategies, subject-specific vocabulary
that families believe their children can easily absorb. Thus, hiring a college-age tutor is seen
as a way of increasing a child’s cultural and aspirational capital, which the family itself may
lack Drawing from symbolic interactionism, interactions with younger tutors tend to be
informal and relatable. This perceived ease of communication reinforces the belief that

learning will be more effective.
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The findings related to economic accessibility of college-going tutors find its reference in the
human capital theory. For the EWS parents’ affordability is a key factor and since college-
going tutors charge lower fees than trained teachers, they become a natural choice. Families
see them as offering a high return on minimal cost and according to human capital theory,
families invest in tuition when they believe the returns from it like, improved scores, passing
exams and future mobility outweigh the costs. Therefore, the preference is shaped by a

rational economic choice embedded within their constrained resources.
Implications of the Findings

The findings suggest that the culture of private tuition has several detrimental effects:

o Student Confidence and Skill: Early and continuous reliance on tuition fosters a
dependency, robbing students of their time for self-study and promoting rote learning
over deeper conceptual clarity, a concern highlighted by the National Education Policy
(NEP, 2020).

¢ Financial Burden: For EWC families, tuition is a crippling additional financial burden
that is borne because parents equate high marks with secure future employment.

e Social Inequality: The inability of EWC families to afford trained, high-quality tutors
results in their children receiving sub-standard support. This disparity in the quality of
supplementary education aggravates social inequality by denying equal opportunity,

despite government efforts to provide free education.
Recommendations

To address the dependency on private tuition, it is recommended that schools:

e Organise mandatory remedial/practice classes after school hours to provide the
additional support students seek for homework and exam preparation.

e Conduct focused Parent-Teacher Meetings to assure parents of the school’s dedication
to exam preparation and individual attention, which may alleviate parental anxiety and
dependence on tutors.

e Implement continuous formative assessment, as recommended by NEP (2020), to build
students' confidence in conceptual understanding and reduce the fear and anxiety

associated with high-stakes board exams.
Conclusion

The persistent popularity of private tuition acts as a warning signal against the backdrop of

government policies aimed at improving the formal education system (NEP, 2020). Students,
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entangled in a web where “everyone” is taking tuition, find themselves relying on this "eagle"
a system that seemingly gives wings to their dreams of high marks but simultaneously hunts
down their self-study time and their parents' hard-earned money.

Most detrimentally, the study reveals that EWC parents, in their desperation and lack of
educational awareness, often invest in sub-standard support from untrained college students.
This practice deeply exacerbates social inequality in educational opportunities, affirming that
without effective interventions in the formal system, efforts to bring equity to education will

remain significantly undermined.
Reference

Azam, M. (2016). Private tutoring: Evidence from India, Review of Development Economics,

20, 739-761. https://doi.org/10.1111/rode.12196

Bhorkar, S. (2023). Teaching-learning dynamics between schools and tutoring centres in
India: a virtuous or vicious cycle? (Las dindmicas de ensefanza-
aprendizajeenloscentrosescolares y loscentros de tutoriasprivadasen la India: ;ciclo
virtuoso o ciclovicioso?). Journal for the Study of Education and Development, 46(4),
879-913

Braun V., Clarke V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101.

Bray, M. (2009). Confronting the shadow education system: What government policies for
what private tutoring? Paris: UNESCO International Institute for Educational
Planning (ITEP).

Bray, M., & Lykins, C. (2012). Shadow education: Private supplementary tutoring and its
implications for  policy makers in Asia. Asian  Development

Bank https://www.adb.org/publications/shadow-education-private-supplementary-

tutoring-and-its-implications-policy-makers-asia

Brehm, W. C., &Silova, 1. (2014). Hidden privatization of public education in Cambodia:
Equity implications of private tutoring. Journal for Educational Research Online,
6(1), 94-116.

Chingtham, T.(2015). Necessary Evils of Private Tuition: A Case Study. IOSR Journal of
Research & Method in Education. 5(2).6-

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education (6th ed).
Routledge.

Volume 13 Issue 1 191 January-2026



http://www.ctegujarat.org/
mailto:ctefeduinspire@gmail.com
https://doi.org/10.1111/rode.12196
https://www.adb.org/publications/shadow-education-private-supplementary-tutoring-and-its-implications-policy-makers-asia
https://www.adb.org/publications/shadow-education-private-supplementary-tutoring-and-its-implications-policy-makers-asia

Edulnspire- E-Journal -ISSN- 2349-7076

Edulnspire-An International E-Journal
An International Peer Reviewed and Referred Journal (www.ctegujarat.org)
Council for Teacher Education Foundation (CTEF, Gujarat Chapter) Email:- ctefeduinspire@gmail.com

Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among five
traditions. Thousand Oaks, Calif: Sage Publications.

Dang, H and F H Rogers (2008): “How to Interpret the Growing Phenomenon of Private
Tutoring: Human Capital Deepening, Inequality Increasing, or Waste of Resources?,”
Policy Research Working Paper 4530, Development Research Group, The World
Bank, Washington DC.

Exley, S. (2022). Locked in: understanding the ‘irreversibility’ of powerful private
supplementary tutoring markets, Oxford Review of Education, 48:1, 78-94.

https://doi.org/10.1080/03054985.2021.1917352

Ghosh, P., & Bray, M. (2020). School systems as breeding grounds for shadow education:
Factors contributing to private supplementary tutoring in West Bengal, India.

European Journal of Education, 55(3), 342-360. https://doi.org/10.1111/ejed.12412

Gupta, A. (2019). Teacher-entrepreneurialism: A case of teacher identity formation in
neo-liberalizing education space in contemporary India. Critical Studies in Education.
Gy6ri, J.,, & Bray, M. (2021). Learning from each other: Expanding and deepening
international research on shadow education. Hungarian Educational Research

Journal, 11(2), 79-88.https://doi.org/10.1556/063.2021.00060

Kwo, O., & Bray, M. (2014). Understanding the nexus between mainstream schooling and

private supplementary tutoring: Patterns and voices of Hong Kong secondary students.
Asia Pacific Journal of Education, 34(4), 403-416.
https://doi.org/10.1080/02188791.2014.961900

Lambert, K., & Spinath, B. (2014). Do we need a special intervention program for children
with mathematical learning disabilities or is private tutoring sufficient. Journal for
educational research online, 6, 68-93.

Mooij, J. & Jalal, J. (2009). Primary Education in Delhi, Hyderabad and Kolkata: Governance
by Resignation, Privatisation by Default. In J. Ruet & S.T. Lama-Rewal (Eds.),
Governing India's Metropolises (pp.135-160). New Delhi: Routledge.

National Education Policy. (2020). National education policy 2020. Ministry of Education,
Government of India.
https://www.education.gov.in/sites/upload_files/mhrd/files/NEP Final English_0.pdf

National Sample Survey Office. (2016). Education in India (NSS 71st round, January-June
2014, No. 575 [75/25.2/1]). Government of India, Ministry of Statistics and

Programme Implementation.

Volume 13 Issue 1 192 January-2026



http://www.ctegujarat.org/
mailto:ctefeduinspire@gmail.com
https://doi.org/10.1080/03054985.2021.1917352
https://doi.org/10.1111/ejed.12412
https://doi.org/10.1556/063.2021.00060
https://doi.org/10.1080/02188791.2014.961900
https://www.routledge.com/products/search?author=Joël%20Ruet
https://www.routledge.com/products/search?author=Stéphanie%20Tawa%20Lama-Rewal
https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_%20English_0.pdf

Edulnspire- E-Journal -ISSN- 2349-7076

Edulnspire-An International E-Journal
An International Peer Reviewed and Referred Journal (www.ctegujarat.org)
Council for Teacher Education Foundation (CTEF, Gujarat Chapter) Email:- ctefeduinspire@gmail.com

http://admin.indiaenvironmentportal.org.in/files/file/education%20in% 20india%Z20-
%20nss_report.pdf

Punjabi, S. (2019). Is Shadow Education Becoming the ‘New’ Normal? Effects of
Pedagogical Approaches of IIT-JEE Coaching on School Education in the City of
Delhi. Contemporary Education Dialogue, 17(1), 14-44.
https://doi.org/10.1177/0973184919885485

Rizvi, F. (2016). Privatization in education: Trends and consequences. Education research
and foresight. Working paper ED-2016/WP/2. Paris: UNESCO. Retrieved from
https://unesdoc.unesco.org/ark:/48223/pf0000246485

Sujatha, K. (2014). Private tuition in India: Trends and issues. Revue International
d’Education de Sévres [Online] Symposium: Education in Asia in 2014.

Zhang, W., & Bray, M. (2020). Comparative research on shadow education: Achievements,
challenges, and the agenda ahead. European Journal of Education, 55(3), 322-341.
https://doi.org/10.1111/ejed.12413

Zhang, W. (2023). Taming the wild horse of shadow education: The global expansion of
private tutoring and regulatory responses. UNESCO Publishing

Volume 13 Issue 1 193 January-2026



http://www.ctegujarat.org/
mailto:ctefeduinspire@gmail.com
https://doi.org/10.1177/0973184919885485
https://unesdoc.unesco.org/ark:/48223/pf0000246485
https://doi.org/10.1111/ejed.12413

