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Abstract

Inclusive education is internationally recognized a fundamental human right and a
cornerstone of equitable schooling . Indian government policy frameworks such as the
National Education Policy(NEP) 2020 and the Right of person with Disability (RPWD) act
2016 strongly advocate inclusive practices across all curricular domains, including physical
education . however inclusive physical education in primary schools continues to face
conceptual and practical contradictions. while inclusion is promoted at the policy level,
everyday pedagogical practices often remain exclusionary , particularly for children with
physical disabilities.

This theoretical paper critically examines inclusive physical education in Indian primary
schools through the lens of educational theory , disability studies , and contemporary policy
discourse. Drawing on the social model of disability, inclusive pedagogy and curriculum
theory the paper explores key paradoxes that emerge between policy intentions and school-

level practices.

It further situates inclusive physical education within the competency -based and holistic
vision of NEP 2020, highlighting the implications for curriculum design, pedagogy and
teacher education. The paper argues that achieving meaningful inclusion in physical
education requires a paradigm shift from symbolic inclusion to participatory and adaptive
practice. The study contributes to international discussions on inclusive education by offering
a conceptual framework for understanding and strengthening inclusive physical equation in
the Indian context.

Keywords: Inclusive physical education, NEP2020, Disability, Primary Education, inclusion
paradox.
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Introduction

Physical education occupies a unique position within schools curriculum . as it directly
engages learners’ bodies , emotions and social relationships. During the primary school years,
physical education plays a vital role in the development of fundamental movement skills ,
physical literacy , cooperation and self-esteem (Gallahue et al.,2012) . These early
experiences shape children’s long-term attitudes toward physical activity , health and social
participation.

Globally , education systems are increasingly guided by the principle of inclusion , which
emphasizes the participation of all learners, regardless of disability or difference , within
common learning environments. inclusive physical education extends this principle to
movement — based contexts, ensuring that children with and without disabilities learn , play
and develop together . However , Inclusion in physical education presents unique challenges
due to the physical , Spatial , and performance — oriented nature of activities .

In India inclusive education has gained renewed emphasis through the National Education
Policy (NEP)2020, Which envisions holistic , equitable and learner — centered education .
Despite progressive policy commitments, inclusive physical education in Indian primary
schools often reflects a contradiction between inclusive ideals and everyday practices . This
paper addresses this contradiction by theoretically examining inclusive physical education as
a site of paradox , shaped by policy discourse , pedagogical traditions , and structural
constraints.

Conceptual Foundation of Inclusive Physical Education

Inclusive Education as a Human Rights Framework

Inclusive education is grounded in international human rights instruments that affirm
education as a universal entitlement .UNESCO(2015) Conceptualizes inclusion as a process
of addressing learner diversity through curriculum adaptation , pedagogical flexibility to
meaningful participation and achievement .

Within physical education , inclusion requires rethinking traditional performance norms that
privilege speed , strength and competition . Instead inclusive physical education emphasizes
participation , effort, cooperation and individual progress (Hutzler and Bar-Eli 2013)

Social Model of Disability

The Social model of disability provides a critical theoretical lens for understanding exclusion
in physical education. According to Oliver (1990), Disability arises not from individual
impairment but from social, environmental, and institutional barriers. In physical education
context inaccessible playgrounds, rigid rules, standardized assessments and untrained
teachers function as disabling factors.

Applying the social model shifts responsibility from the learner to the system, highlighting
the need for curriculum adaptation, teacher preparation and infrastructural reform.

Paradoxes of Inclusive physical Education
Inclusive physical education policy -practices paradox

Coexistence of progressive policies and limited implementation is major prominent
paradoxes in inclusive physical education . National Education policy 2020 and the RPWD
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act mandate inclusion yet physical education programs often lack operational guidelines for
adapting activities and assessments. Inclusion remains a policy aspiration rather than a
pedagogical reality .

Techers Attitudinal Paradox

Techers frequently express positive beliefs about inclusion while simultaneously engaging in
exclusionary practices . Research suggest that favorable attitudes alone are insufficient :
without adequate training and support, teachers may unintentionally marginalize students
with disabilities by assigning passive roles or excusing them from active participation (Qi &
Ha, 2012).

Primary Schools Curriculum and Assessment paradox

Indian primary school physical education curriculum often follow uniform standards that
assume homogeneity among learners. Such curriculum is conflict with inclusive principles
that recognize diverse abilities. Assessment practices focused on normative performance
further reinforce exclusion, contradicting the inclusive ethos promoted in policy documents.
Human and Physical Facility Paradox: Human facilities refer to the availability and
quality of human resources required for the effective functioning of an institution or program
. These include trained teachers, support staff, specialist, and other personnel whose
knowledge, skills, experience and professional attitude contributes to successful
implementation. in the context of education human facility also involve continuous
professional development, inclusive teaching competence and collaborative support systems.
Many primary schools face a significant shortage of qualified human resources and support
staff. Teachers often lack adequate knowledge about different types of student disabilities and
have limited training in identifying developmental or physical disabilities at the early stages.
As a result, disabilities frequently remain unrecognized, and students do not receive the
necessary academic or physical support. The absence of trained support personnel further
limits the schools’ ability to address diverse learning needs, leading to exclusionary practices
despite inclusive policy intentions.

Inclusive Physical Education and NEP 2020

National Education Policy (2020) marks a significant shift in Indian education toward
competency -based learning, experiential pedagogy, and holistic development.

Physical education is positioned as an essential component of well- being and character
development. These policy orientations create opportunities for inclusive physical education
by encouraging flexibility, play- based learning, and formative assessment.

However, the realization of NEP 2020’s inclusive vision depends heavily on teacher
education and institutional capacity. without explicit integration of adaptive physical
education into teacher preparation programs, policy reforms risk remaining rhetorical.
Inclusive Physical education thus serves as a test case for the broader implementation of NEP
2020.

Pedagogical Possibilities for Inclusion
Inclusive pedagogy in physical education

Inclusive pedagogy emphasizes responsiveness to learner diversity through flexible teaching
strategies. In physical education includes activity modification , differentiated instruction
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cooperative learning and peer support. Such approaches enable participation without
lowering expectations or segregating learners .

Sustainable Teacher Education and professional Learning

Teacher education is central to sustaining inclusive physical education. International
literature highlights the importance of pre-service and in-service training in adaptive physical
education, disability awareness and inclusive assessment (Block and Orusnikova, 2007).
Aligning teacher education curriculum with NEP 2020 is essential for Building inclusive
competence .

Toward a conceptual framework for inclusive physical education

This paper proposes a conceptual framework in which inclusive physical education is
understood as the interaction of four interrelated dimensions.

e Policy Intentions (NEP 2020 and RPWD Act)

e Pedagogical practices ( Inclusive teaching strategies )

e Structural Conditions (Infrastructure and resources )

e Teacher Agency (beliefs, knowledge and skills)

Meaningful inclusion emerges when these dimensions are aligned . Misalignment result in
paradoxes where inclusion exists in discourse but not in practice .

Implication for Policy and Practice

From a theoretical standpoint inclusive physical education requires systemic alignment
rather than isolated interventions . Policymakers must translate inclusive mandates into
practical guidelines, while institutions must invest in teacher education and infrastructure . for
practitioners, inclusion demands reflective practice and willingness to challenge traditional
norms of performance and competition.

Conclusion
Inclusive Physical Education in Indian primary schools represent both a challenge and an

opportunity . while policy frameworks such as NEP 2020 articulate a strong commitment to
inclusion, persistent paradoxes reveal gaps between intention and practice .this theoretical
analysis underscores the need for a paradigm shift toward adaptive , participatory and learner-
centered physical education . By reconceptualizing inclusion through social and pedagogical
lenses, schools can move beyond symbolic inclusion toward environments where all children
participate , learn and thrive.
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