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Abstract
Environmental education plays a critical role in fostering sustainable awareness and action,
equipping individuals with the knowledge and skills necessary to address complex
environmental challenges. To foster a sustainable future, a multidisciplinary perspective is
required, one that integrates various disciplines and approaches into environmental education.
This review paper examines the concept of holistic education as a framework for promoting a
comprehensive understanding of the environment and sustainable practices. The paper begins
by exploring the foundations of holistic education and its relevance to environmental
education. It highlights the need to move beyond disciplinary boundaries and adopt a holistic

approach that considers the interconnections between environmental, social, economic, and

cultural dimensions. Drawing on literature from diverse fields such as ecology, psychology,

sociology, and economics, the review emphasizes the importance of interdisciplinary
collaboration in developing effective environmental education programs. Furthermore, the
paper discusses the benefits of incorporating a multidisciplinary perspective in environmental
education. It argues that such an approach can provide students with a more holistic
understanding of environmental issues, allowing them to recognize the complex relationships
between ecosystems, human societies, and the natural world. In conclusion, this review paper
underscores the importance of adopting a multidisciplinary perspective in environmental
education through an extensive analysis of relevant literature, case studies, and best practices,
which will provide a comprehensive overview of the benefits, challenges, and strategies
associated with implementing multidisciplinary environmental education. By integrating
diverse disciplines, engaging students in experiential learning, and promoting collaboration
among stakeholders, holistic education can equip learners with the knowledge, values, and
skills necessary for environmental stewardship and sustainable development.

Keywords: Environmental Education, Multidisciplinary approach, Sustainable learning,

Sustainable action
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Introduction

In today's world, ecological concerns are pressing, and multidisciplinary environmental
education offers a hopeful path forward. The concept is grounded in the principles of holistic
education, which aims to equip students with knowledge and skills to not only be responsible
environmental stewards but also well-rounded individuals who understand the
interconnectedness of our world. It acknowledges that addressing complex issues like climate
change and biodiversity loss requires a comprehensive understanding that integrates insights
from various fields. For that, an understanding of the foundation of holistic education, its
alignment with sustainability, the advantages of a multidisciplinary approach, and practical
strategies for its implementation is essential. It uncovers the pivotal role of educators in
supporting students' growth and shaping a sustainable future. Environmental Education is
seen as a process of infusing into the educational system environmental content in order to
enhance the awareness of the people on environmental issues at all levels of education. It is
an approach to education which is hoped to bring some solutions to the deterioration
relationship between man and the environment. A comprehensive understanding of
multidisciplinary environmental education can empower students to become agents of

positive change in the world.
Methodology

To ensure exhaustive, cross-disciplinary coverage, the research utilized a combination of
major indexing services and subject-specific full-text databases, including: Scopus, Web of
Science (WoS) Core Collection, and ERIC (Education Resources Information Center).
To provide deep subject coverage and capture literature from both education and
environmental policy, the specialized databases Environment
Complete and GreenFILE were also employed. The goal was to triangulate findings across

diverse scholarly fields, reflecting the multidisciplinary nature of the subject matter.
Explanation of the Terms:

Domain: Terms like "Environmental Education" OR "Sustainable learning".

Approach: Terms describing integration, such as "Multidisciplinary" OR "Holistic
Education" OR "Systems Thinking".

Pedagogy: Terms related to implementation, such as "Project-Based Learning" OR

"Curriculum design".
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Time Frame Determination
The search utilized a dual timeframe to capture both contemporary evidence and foundational

history. Systematic Review Period (Primary Focus): January 2014 to August 2024.

Screening and Eligibility Criteria

Studies were selected through a rigorous two-stage screening (abstract and full-text review)
against explicit eligibility criteria.

Inclusion Criteria:

1. Publication: Peer-reviewed article, scholarly review, or book chapter.

2. Content: Focuses on integrated (multidisciplinary/holistic) educational interventions for

environmental learning.

Exclusion Criteria:

1. Document Type: Non-peer-reviewed materials (e.g., dissertations, abstracts, editorials).

2. Relevance: Studies focused only on a single discipline without detailing cross-

disciplinary integration.

Foundation of Holistic Education

Defining Holistic Education

According to Holistic education, the role of education is to prepare individuals not only for
academic and career success but also for meaningful and fulfilling lives as responsible global
citizens and compassionate (Miller, 2014). It emphasizes on the importance of nurturing not
only cognitive intelligence but also emotional intelligence, social awareness, as well as a
sense of belonging and connection to the mother earth.

Holistic education is an educational philosophy that values the whole person and
acknowledges the interdependence of all aspects of life. Its goal is not just to develop
competent and capable individuals but to make them sensitive and contributors to society and

the environment.

Holistic Education and Sustainability

Holistic education is fundamentally important to sustainability and environmental education
(EE) due to its emphasis on nurturing individuals who deeply understand the
interconnectedness between themselves, society, and the environment. Sustainability, a
multifaceted concept involving social, economic, cultural, ethical, and spiritual domains,

requires an educational approach that moves beyond mere academic knowledge.
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Holistic education aligns with sustainability goals by fostering:
o Interconnectedness: It uncovers the intricate links between environmental issues and
social, economic, and cultural factors, allowing students to appreciate that their actions

have broader consequences.

o Systems Thinking: It promotes the crucial skill of viewing the environment as dynamic,
interdependent systems, enabling students to recognize the complex interrelationships and

long-term consequences of actions.

e [Ethical Values: As sustainability is inherently values-based, holistic education
emphasizes ethical development, instilling values like environmental stewardship, respect

for biodiversity, and a sense of environmental justice.

o Experiential Learning: It prioritizes direct engagement with nature and hands-on
activities, which is vital for developing a profound connection with the environment and

inspiring long-term stewardship.

o Emotional Intelligence: It equips students with the emotional resilience and empathy
needed to understand and manage feelings related to complex environmental challenges,

such as eco-anxiety.

The Multidisciplinary Perspective

A multidisciplinary perspective in education represents a dynamic and integrative approach to
problem-solving and knowledge generation that draws from a variety of disciplines and fields
of study. It emphasizes collaboration and the synthesis of insights and methodologies from
diverse sources. In a world characterized by increasingly complex challenges, this approach
becomes particularly more relevant. As Thomas Kuhn, a prominent philosopher of science,
once noted, "The development of a scientific theory is seldom a matter of adding more facts;
often it is quite the opposite." This throws light on the importance of moving beyond the
boundaries of a single discipline to gain a more comprehensive understanding of complex
environmental issues. For instance, in addressing the intricate challenges of sustainability and
climate change, a multidisciplinary perspective brings together experts from environmental
science, economics, sociology, and ethics to provide a holistic view of the problem. It
encourages the recognition that issues like climate change are not purely scientific but also
deeply intertwined with social, economic, and ethical dimensions. As such, multidisciplinary
promotes innovative solutions, enriches decision-making processes, and fosters a more

profound appreciation of the interconnectedness of knowledge domains. It thrives on

Volume 13 Issue 1 290 January-2026



http://www.ctegujarat.org/
mailto:ctefeduinspire@gmail.com

Edulnspire- E-Journal -ISSN- 2349-7076

Edulnspire-An International E-Journal
An International Peer Reviewed and Referred Journal (www.ctegujarat.org)
Council for Teacher Education Foundation (CTEF, Gujarat Chapter) Email:- ctefeduinspire@gmail.com

diversity, both in terms of the disciplines involved and the perspectives they offer, ultimately
leading to a holistic understanding of the complex issues that define our world today (Kuhn,

1962; Repko, 2008).

Interdisciplinary Collaboration

Collaboration across diverse disciplines is critically important for effective environmental
education (EE) because complex environmental challenges are multifaceted and cannot be
addressed from a single viewpoint. As Aldo Leopold noted, recognizing the
interconnectedness of all parts is fundamental.

Collaboration among experts from environmental science, economics, sociology, policy, and
ethics enriches EE by providing students with a heolistic understanding. For instance,
integrating ecological and social science allows students to grasp both the ecological
principles and the human behaviors, policies, and economic factors influencing ecosystems.
This interdisciplinary collaboration also fosters innovation in teaching, encouraging novel
approaches and methodologies. Combining experiential learning in nature with insights from
psychology and sociology, for example, deepens students' connection to nature and their

understanding of the social and psychological factors driving environmental behaviors.

Benefits of Multidisciplinary Environmental Education

A Holistic Understanding of Environmental Issues

A multidisciplinary perspective enables students to grasp the complexity of environmental
challenges by providing a comprehensive and interconnected understanding of the
environmental issues. This approach integrates insights and methodologies from various
disciplines, allowing students to appreciate the multifaceted nature of environmental
problems. As renowned environmentalist David Orr once stated, “All education is
environmental education. By what is included or excluded, students are taught that they are

part of or apart from the natural world.”

Comprehensive Understanding: Environmental challenges, such as climate change or
habitat loss, involve many factors, including scientific, economic, social, and ethical
dimensions (Orr, 1992). A multidisciplinary perspective enables students to examine these

challenges from different view points and comprehend their complexity.

Interconnectedness: Environmental problems are often interconnected, and actions in one
area can have rivers effects in others. For example, addressing water pollution may require

not only scientific knowledge but also an understanding of policy, economics, and social
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behavior. Collaboration of different disciplines helps students see these interconnections

(Stevenson & Peterson, 2016).

Holistic Approach: Environmental education often focuses on holistic approaches to
problem-solving. A multidisciplinary perspective aligns with this approach, encouraging
students to think about solutions by consider ecological, economic, and social factors

simultaneously (Capra, 1997).

Real-World Relevance: Environmental challenges do not neatly fit within the one discipline.
They require real-world, integrated solutions. By exposing students to insights from multiple
fields, a multidisciplinary perspective prepares them for the complexity they will encounter in

their environmental endeavors (Sterling, 2001).

Critical Thinking: A multidisciplinary perspective fosters critical thinking skills by
encouraging students to analyze issues by keeping in mind the whole picture and weigh the
strengths and weaknesses of various approaches. This critical thinking is essential for

addressing complex, real-world problems (Repko, 2008).

Implementing Multidisciplinary Environmental Education
Curriculum design

Designing an interdisciplinary curriculum that effectively integrates various disciplines into

environmental education requires careful planning and consideration.

e Identify Clear Learning Objectives: Begin by defining clear learning objectives that
outline what students should know and be able to do at the end of the course. These
objectives should reflect the interdisciplinary nature of the curriculum and align with
environmental education goals (Wiek et al., 2011).

e Collaborate Across Disciplines: Establish a collaborative team of educators from
different disciplines who can contribute in the process of curriculum development.
Effective collaboration is key to ensuring that multiple perspectives are integrated
(Repko, 2008).

e Develop a Conceptual Framework: Create a conceptual framework that illustrates the
relationships between different disciplines within the curriculum. This framework can
serve as a roadmap for curriculum development, helping educators identify where and
how each discipline fits into the overall structure (Sterling, 2001).

e Interdisciplinary Modules: Organize the curriculum into interdisciplinary modules or

units, each addressing a specific aspect of the environmental topic. These modules should
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incorporate content and methodologies from multiple disciplines to provide a holistic
view (Wals & Jickling, 2002).

e Case Studies: Use real-world case studies that require students to apply knowledge and
skills from multiple disciplines to solve environmental problems. Case studies can serve
as powerful tools for integration (Palmer et al., 2010).

e Field Experiences: Incorporate field experiences or outdoor learning opportunities in the
curriculum that allow students to directly engage with the environment. Fieldwork can
bridge the gap between theory and practice, which will provide a multidimensional
learning experience (Stevenson & Peterson, 2016).

e Assessment Strategies: Develop assessment strategies that align with the
interdisciplinary nature of the curriculum. Consider using diverse assessment methods,
such as projects, presentations, and portfolios, to evaluate students' ability to integrate
knowledge from various disciplines (Huber & Hutchings, 2005).

e Professional Development: Provide ongoing professional development for educators
involved in the curriculum. Training sessions and workshops can help teachers become
more comfortable with interdisciplinary approaches and collaborative teaching (Klein,
2010).

e Student Engagement: Encourage active student engagement through problem-based
learning, debates, and discussions. These activities can stimulate critical thinking and
foster interdisciplinary connections (Sterling, 2001).

e Feedback and Iteration: Continuously gather feedback from both educators and students
and use it to refine the curriculum. Iteration is essential for improving the integration of

disciplines and enhancing the learning experience (Wiek et al., 2011).

These strategies, when implemented thoughtfully, can contribute to the development of an
interdisciplinary curriculum that effectively integrates various disciplines into environmental

education, providing students with a rich and holistic learning experience.

Project-based Learning

Project-Based Learning (PBL) 1is a highly effective methodology for applying
multidisciplinary knowledge to real-world environmental issues, fostering a comprehensive
understanding and promoting problem-solving skills.

PBL's key benefits include:
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o Experiential Learning: Immerses students in real-world environmental problems,
making learning meaningful and providing practical experience applicable beyond the

classroom.

e Multidisciplinary Integration: Inherently requires students to draw on knowledge and
skills from various disciplines to solve complex problems, helping them understand the

interconnected nature of environmental issues.

e Critical Thinking & Problem-Solving: Encourages students to analyze, synthesize, and
evaluate information from different sources to address environmental challenges

effectively.

e Collaboration & Transdisciplinary SKkills: Fosters essential teamwork, communication,
research, data analysis, and presentation skills, mirroring real-world environmental

problem-solving which requires collaboration among diverse experts.

o Motivation & Long-Term Impact: Provides intrinsic motivation by allowing students to
explore relevant topics, leading to a lasting sense of environmental responsibility and

stewardship.

e Preparation for the Future: Equips students with the valuable skills and attitudes

necessary to contribute meaningfully to sustainability efforts and tackle pressing

environmental challenges.

Incorporating PBL aligns with the goal of preparing students to be informed, responsible, and

capable agents for effective environmental problem-solving.

Community Engagement

Community engagement plays an important role in fostering holistic environmental education
by connecting students with the real-world context of environmental issues. It provides
students with opportunities to apply their knowledge, develop a sense of environmental

responsibility, and collaborate with diverse stakeholders.

Workshops and seminars: organizing workshops and seminars discussing various
environmental issues. It can be done by inviting local experts, environmentalists, educators or
speakers on relevant issues. It will encourage the students as well as the whole community to
understand and implement various sustainable practices in their daily lives. Workshop

including all the individuals of the community will develop a sense of responsibility in every
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individual. Students will also be able to understand that is not only related to the school

curriculum only but is directly connected to entire human community.

Connecting Theory to Practice: Community engagement bridges the gap between
classroom learning and the real world. It allows students to see how theoretical concepts
studied in the classroom are applied in environmental contexts. For instance, students
studying water pollution can actively engage in local water quality monitoring, participating

in related programms and restoration efforts.

Community Gardens: By establishing community gardens where community members can
learn and understand the importance of sustainable gardening practices, organic farming and

importance of native plant species.

Experiential Learning: As David Kolb explained in the experiential cycle that concrete
experiences will help students for abstract conceptualization. Engaging with the community
provides students with experiential learning opportunities. They can explore natural
environments, witness environmental challenges, and actively participate in environmental
projects (Chawla, 1998). Such experiences deepen their connection to nature and enhance

their understanding of environmental issues.

Interdisciplinary Learning: Many environmental challenges require interdisciplinary

solutions. Community engagement exposes students to a variety of perspectives and
expertise, fostering interdisciplinary learning (Beech et al., 2016). Students can collaborate

with community members, scientists, policymakers, and activists to address complex issues.

Civic Responsibility: Environmental education is not just about knowledge acquisition; it is
about instilling a sense of civic responsibility. Community engagement encourages students
to take an active role in their communities and advocate for environmental sustainability
(Hart & Nolan, 1999). They learn that they can make a difference in addressing
environmental challenges. We can also allow community members to join environmental

clubs through which they will develop a sense of responsibility.

Local environmental award: Motivating and recognizing individuals, groups, or businesses
within the community for their contributions and active participation in environmental

conservation through awards or certificates.

Professional development for educators
Ongoing professional development is paramount for the effective implementation of

multidisciplinary environmental education, ensuring educators are well-prepared for complex
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interdisciplinary instruction. As the field rapidly evolves, teachers must stay updated on the
latest research, technologies, and pedagogical innovations . Multidisciplinary education
requires not just content knowledge, but also an interdisciplinary competence to connect
subjects and guide students in exploring complex environmental issues. Moreover,
continuous training introduces educators to innovative teaching methods, such as project-
based learning and collaborative approaches, which are highly effective in multidisciplinary
contexts. By enhancing their skills and knowledge, educators can inspire students to become

informed, engaged, and proactive environmental stewards, ready to tackle future challenges.

Empowering students as Change Agents

A multidisciplinary perspective is crucial for enhancing students' critical thinking and
problem-solving skills in environmental education by encouraging them to approach issues
from multiple angles, drawing on fields like biology, economics, sociology, and ethics. This
exposure provides a comprehensive toolkit for analyzing complex problems, enabling
students to critically evaluate information, weigh solutions, and consider ethical implications,
which is vital for formulating well-rounded solutions to sustainability challenges.
Furthermore, engaging with diverse perspectives nurtures creativity and innovation, leading
to the development of novel and sustainable solutions—such as projects involving biology,
engineering, and design to address pollution. Finally, this approach empowers students to
become active agents of change by helping them understand the interconnectedness of
environmental, social, and economic systems. Through hands-on projects like sustainable
urban planning or conservation initiatives, students gain a sense of responsibility and agency,

equipping them to contribute positively to their communities and beyond.

Overview of the Systemic Limitations Hindering Implementation

Despite the widely acknowledged importance of EE , the movement from theoretical mandate
to practical realization is fraught with difficulties. Implementation remains uneven due to
challenges such as "inconsistent policy application, and structural barriers within traditional
curricula". These institutional barriers create significant friction, preventing the
transformative potential of holistic education from being fully realized in the classroom. The
structural impedance of traditional schooling impedes the required integration, systems
thinking, and action-oriented learning, effectively limiting EE to superficial content
transmission rather than genuine skill and value cultivation. This report systematically
dissects the primary structural, pedagogical, and policy-based limitations that restrict the

successful integration of multidisciplinary EE.
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The historical organization of educational systems into rigid "disciplinary silos" is a
fundamental structural impediment to holistic, multidisciplinary Environmental Education
(EE) . This structure, founded on reductionism, clashes philosophically with the systems
thinking required to address the complexity and interconnectedness of environmental issues.
Consequently, attempts at integration often default to superficial "infusion models" rather
than deep, structural "whole-school approaches," leading to an inadequate focus that often
truncates essential linkages to social and economic factors. Furthermore, implementing
multidisciplinary EE is hampered by structural resistance to cross-disciplinary planning and
teaching. Institutional structures, like rigid scheduling and departmental separation, actively
discourage the necessary collaborative team planning required for aligning conceptual
frameworks and merging methodologies. The failure to allocate dedicated time for this
intensive collaboration isolates teachers, forcing fragmented instruction. Finally, EE suffers
from a policy-practice gap due to inconsistent political support and "short-term focus,"
which prevents sustained investment in curriculum reform and professional development.
This inconsistency, compounded by the administrative disruption and cost of deep structural

changes, leads to institutional risk aversion. As a result, low-risk compliance measures are

preferred over high-impact, transformative reforms, leaving educators to struggle with the gap

between abstract policy ideals and practical classroom implementation.

Teacher Capacity, Workload, and Collaboration Deficits

The successful implementation of multidisciplinary environmental education (EE) is severely
hindered by limitations in teacher capacity, excessive workload, and collaboration deficits.
Interdisciplinary teaching demands intensive planning—designing integrated modules and
shared assessments—which is practically impossible due to the heavy workload that
consistently deprives teachers of sufficient planning and dedicated collaborative time . Since
collaboration is the cornerstone of a cohesive curriculum, this lack of time degrades
instruction to isolated, fact-based delivery instead of rich, integrated approaches.
Furthermore, the shift to integration introduces epistemic tensions and potential conflict
among educators accustomed to disciplinary separation, often leading to a retreat to familiar
subject frameworks and a focus on disciplinary content over pedagogical blending.
Collaboration often fails because colleagues may resist integrated models or narrowly
prioritize specific aspects of sustainability, resulting in a fragmented curriculum that fails to
model the required interconnectedness of environmental issues. Finally, these challenges are

compounded by the insufficient and inconsistent professional development (PD) available for
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multidisciplinary pedagogy. This lack of specific training results in a pervasive "lack of
integrative capacity,”" leaving educators without the specialized PD needed for complex
methods like project-based learning. This pedagogical insecurity causes teachers to default to
traditional, familiar methods, undermining the quality of integrated instruction and

perpetuating the training gap.

Assessment Barriers to Holistic Environmental Education

The implementation of holistic Environmental Education (EE) is severely undermined by the
fundamental conflict between its goals and traditional assessment systems. Accountability
frameworks prioritize "measurable-results-oriented learning" focusing narrowly on cognitive,
single-subject achievement, which directly conflicts with EE's holistic goals of action-
oriented learning, critical inquiry, and the development of non-cognitive capacities like
stewardship and civic responsibility. This structure forces educators to sideline the
transformative, experiential activities necessary for affective and behavioral growth, leading
to the perpetual marginalization of values-based EE.

The difficulty in quantifying complex, long-term outcomes, such as sustained environmental
stewardship, creates a powerful deterrent for policymakers and leads to underinvestment in
effective EE programs. Therefore, shifting to non-traditional, inclusive assessment
paradigms—Iike Project-Based Learning (PBL), which inherently requires the synthesis of
multidisciplinary knowledge—is necessary to accurately capture and support the

transformative goals of holistic environmental education.

Resource Scarcity and Infrastructure Gaps for Experiential Learning

The effective implementation of Environmental Education (EE) is significantly hindered by
resource deficiency and funding shortfalls, which extend from basic infrastructure to essential
experiential learning components . This financial constraint limits EE to theoretical
instruction, failing to bridge the crucial gap between classroom theory and real-world
application necessary for fostering environmental stewardship.

A crucial limitation is the lack of specialized interdisciplinary resources and pedagogical
tools. Without tools that actively bridge disciplines—such as combined scientific and
economic analysis software—teachers are forced to rely on siloed, subject-specific textbooks.
This lack of integrated resources directly reinforces pedagogical fragmentation, undermining
the required systems integration and holistic understanding.

Finally, there is a significant disparity in access to nature and outdoor learning environments.

Holistic EE requires direct, hands-on engagement with nature to develop a "profound
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connection with the environment." However, access to quality outdoor learning is "unevenly
distributed," especially restricting opportunities for urban and marginalized communities.
This resource barrier is therefore a critical issue of equity and justice, preventing many
students from gaining practical experience and developing the ethical values necessary for

responsible stewardship.

Overcoming Limitations for a Sustainable Future

To successfully implement multidisciplinary Environmental Education (EE), systemic policy

and practice shifts are required:

1. Curricular Flexibility and Mandated Planning Time: Policy must mandate and protect
dedicated, paid planning time for interdisciplinary teams to collaboratively design
integrated EE modules. Establishing interdisciplinary steering committees with official
authority is crucial to allocate time and resources across traditional departmental

structures.

2. Integrated Assessment Standards: Systemic change necessitates assessment reform.
Policymakers must shift accountability metrics away from single-subject testing and
formally adopt alternative, non-traditional assessment systems —specifically formative

and cooperative project-based assessment—to measure complex, holistic competencies

like Systems Thinking Competence (STC), ethical reasoning, and action competence.

3. Targeted Professional Development (PD): PD must be strategically enhanced, moving
focus from content to interdisciplinary pedagogical strategies and collaborative methods.
Long-term mentorship programs are essential to support teachers in navigating the
conceptual tensions of cross-disciplinary planning, viewing this training as a critical

investment in human capital.

4. Fostering Cross-Sector Partnerships and Equitable Resources: Targeted funding must be
allocated to under-resourced schools to bridge the gap in access to necessary materials,
technology, and outdoor learning environments . Policy must also mandate and fund
formal cross-sector partnerships with NGOs and community experts to leverage

distributed expertise and foster real-world, active student engagement.

Conclusion
In conclusion, environmental education through a multidisciplinary approach, guided by the
principles of holistic education, holds the key to nurturing a generation of informed and

empowered individuals who are capable of addressing the intricate environmental challenges
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of our time. By recognizing the interdependence of environmental, social, economic, and
cultural dimensions, this approach equips students with a holistic understanding of
environmental issues. It fosters critical thinking, creativity, and problem-solving skills,
enabling them to devise innovative solutions to complex problems. Moreover, through active
engagement and community involvement, students are transformed into agents of positive
change in their local and global communities, instilling a sense of responsibility and
environmental stewardship. However, the successful implementation of multidisciplinary
environmental education relies on effective curriculum design, ongoing professional
development for educators, and a commitment to interdisciplinary collaboration. By
embracing these principles and strategies, we can harness the power of holistic education to
cultivate a sustainable future where individuals are not only environmentally literate but also

deeply connected to and responsible for the well-being of our planet and its inhabitants.
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